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Abstract

Most exceptionally able children spend far too much time
practising skills already mastered and repeating tasks or
doing assignments which they have already covered. Joseph
Renzulli proposes that, to avoid this reputation, teachers
should initially ascertain, by pre-testing, what skills
exceptional children already have and in what curriculum
areas they are already knowledgeable and experienced. This
means that teachers have to know what their aims and
objectives are in, for example, mathematics, reading, science,
etc. Then a pupil’s learning programme can be developed
from his/her level of competence and knowledge. He calls
this process of assessment prior to planning ‘Compacting’.
The time thus ‘saved’ by omitting unnecessary practice or
repetition can then be spent on extension activities.

Most classroom teachers have experienced the frus-
tration of realizing that the work they are assigning Is
too easy for some of the bright students in their class-
rooms. Many teachers have also felt pangs of guilt as
they watched these same bright students complete
assignment after assignment of previously mastered
review work that is not really necessary for them to
complete. In many instances, teachers are just too busy
trying to help students who are not working up to grade
level and who do not understand the work to be able to
find enough time to substitute appropriate and
challenging assignments for students who do under-
stand the material and need no further review.
Frustration inevitably develops for both teachers and
Students in these situations. Most teachers want 10
accommodate the special learning strengths of their
above-average students but are frustrated by time COr
strgints and the lack of an overall approach for substl-
tuting more challenging work for regular classroom
assignments. Students who are academically years
ahead of their classmates are frustrated because they
are held accountable for daily requirements that are
‘®petitious and unnecessary and that often lead 1O
boredom and disenchantment with school In general.
One need only enter any classroom in the country

Connecticut, USA.

curriculum compacting:
an essential strategy for
working with gifted

and observe the above-average students to realize that
the work being assigned is usually too easy. A recent
research study conducted by the Education Products
Information Exchange Institute (1979), a nonprofit
educational consumer agency, revealed that 60 percent
of the fourth graders in some of the school districts
studied were able to achieve a score of 80 percent or
higher on a test of the content of their math texts before
they had opened their books in September. Similar find-
ings were reported in content tests with fourth- and
tenth-grade science texts and in tenth-grade social

studies texts.
Why school personnel consistently select books that

are obviously unchallenging for not only above-average
or superior students, but also for average students, is a
question which must be addressed. Why so many
superior students spend the greater part of every school
year reviewing previously mastered material Is a
question which must also be dealt with through approp-
riate curriculum modication techniques. Any child
(regardless of test scores) who can cover regular cur-
riculum material in a more compact and streamlined
tashion should be given the opportunity to do so,
orovided, of course, that acceleration does not cause
undue stress or emotional problems for the child. If
there is one important area in which many classroom
teachers might be legally responsible for negligence, it
is in their faulure to provide above-average students
with appropriate modifications in the coverage of
reqgular curricular materials. |
Although it is easy to criticize the regu_lar curriculum
as far as gifted children are concerned, it is a fact of lite
in America that we live In a ‘credenthl|ng’ society, a
society that measures progress by achievement test§,
entrance examinations, and measures pf competency In
basic skills. Mastery of such skills is considered by
many persons 10 be the major indicator of progress in
traditional areas of the curriculum. The ‘back-to-basics
movement and the recent interest in competency-bas_ed
testing are deterrents 10 educators who are attempting
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NAME

SCHOOL

CURRICULUM AREAS TO BE CONSIDERED
FOR _COMPACTING  Provde o bre!

bosic maoterial 1o be covered durin
the ossessmen! «nformation or ev:

need for compacting.

o

to broaden the school experiences of gifted and
talented youngsters. |

The dilemma between teaching the regular curricu-
lum and providing enrichment experiences presents
one of the most important challenges to persons yvho
are attempting to create individualized and qualitatively
different programs for gifted and talented youngsters.
Providing special services for a few hours per day or
week is certainly a step in the right direction: but we are
fooling ourselves if we do not also take major steps to
modify the regular curriculum. It is in the regular class-
room that the majority of gifted students spend most of
their time, and for this reason it is important to gonsnder
the regular curriculum in any overall programming plan
for gifted and talented students.

The major purpose of this article is to present a syste-
matic plan for compacting and streamlining the regulgr
curriculum. The plan has two objectives. First, 1t IS
designed to relieve gifted students of the boredqm th_at
often results from unchallenging work in basic skill
areas, and at the same time to guarantee the students,
their parents, and subsequent grade-level teachers that
the children have mastered standard competencies

necessary for |ate( achievement. The Second objeps
is simply to ‘buy’ gifted students some time g thgtigve
can pursue acceleration and enrichment activi oy

- ﬁeS.The
plan is built around a management form called
compactor (Fig 1). This form should be completeq Coe-

| teachers

operatively by classroom . and  resoy
teachers and should be maintained as part of the giftrgg
student’s individual record. Every effort shoy|q pe mag
to revise and update the form on a regular pas e

- iS, and i
should serve as a means for joint Planning py th:
regular classroom teacher and the specig| education,

teacher.

Curriculum areas to be considered for Compacting

The first column (curriculum areas) of the Compactor
can be approached in two different Ways — by time
periods or by topics. The most suitable approach wijj; be
determined largely by teacher preferences, the degree
of structure that is inherent in certain curricylar areas
and the independence that each student is capable of’
The two approaches are directed toward the samé
objective, and the methodology for implementing each
approach is essentially the same.

INDIVIDUAL EDUCATIONAL PROGRAMMING GUIDE

The Compactor

AGE

GRADE

TEACHERLIS) e

PARENT(S)

PROCEDURES FOR COMPACTING BASIC

Prepared by  Joseph S Renaulli
Lindo H Smith

ting In Plonning Of IEP

M“““

ACCELERATION AND/OR ENRICHMENT

Provide o brief description of

this marking period ond
nce tho! suggests the

MATERIAL

pum here if 0dditional wiormotron
8 recorded on the reverse side.

Fic. 1.—The compactor (actual size, 1] x
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Describe activities thot will be used Yo provide
advonced level learning experiences in each areo of the regulor




me-period approach begins by having the class-
acher examine each area of the regular curricu-
\n which a student shows a particular strength. For
Iumrnpl e. if a child’s mathematics achievement-test
exa re 2 years ahead of grade level and if the

student has earned straight A’s in arithmetic for the

ast 2 years, it 1S safe to assume that this curricular area
gnould pe considered for compacting. Information from
-tudent records and informal discussion with previous
:eachers should give a fairly good idea of how advanced
5 child is. This informat_non IS |mportar)t because it will
give 2 teacher some direction regarding optimal time
periods for compacting. In cases of extremely advanced
ability, and In hlg_hly sequer.ltlal_s‘ubject matter areas
such as mathematics or reading, it is conceivable that a
compacting plan could be developed for an entire
school year. In other cases it may be more advisable to
consider marking periods as appropriate time intervals.

The topic approach to compacting uses the topic,
instructional unit, or co-ordinate set of basic skill objec-

tives as guides for determining a compacting period.
This approach is probably more realistic for gifted
students because of the difficulties involved in fitting
particular units of study Into predetermined time
periods. Regardless of which approach is used, how-
ever, it is important to monitor a student regularly and to
insure that the child is maintaining a high level of
proficiency in areas that may be measured on achieve-
ment tests or may be basic to curricula at later grade

levels.

Procedures for compacting basic material

The two essential requirements for successful com-
pacting are (1) careful diagnosis and (2) a thorough
knowledge of the content and objectives of a unit of
instruction. Once these requirements have been met,
the actual procedures for carrying out the process are
quite simple.

Diagnostic instruments in the basic skill areas (read-
ing, language skills, and mathematics) are usually
readily available in the form of pretests, end-of-unit
tests, or summary exercises that contain a sampling of
the major concepts presented in a designated unit of
Instruction. In the Pathfinder Reading Program
(Published by Allyn & Bacon, 1978), for example, the
teacher is provided with several valuable diagnostic
tools. A placement inventory, which is included in each
teacher's guidebook, is designed to assess silent
'éading comprehension, listening comprehension, and
Oral reading. The material is graded for readability, and
SPECIfic instructions are provided for determining each
Child’s level in the three areas mentioned above. The
Nventory also provides information about a student’s
“Omprehension ability and yields data regarding
:ﬁemflc problems that might exist in the area of word-
adrarI?k_Sk|II§. The instrument is available in a group-
SCOr;nlstratlpn form, and guidelines for interpreting
King S are included. A pre-reading placement test for
info °fgarten and first grade children provides
e 'Mation for placement at the early levels of the

Ogram,
SEQeS:CiOnd valuable tool for diagnosis in the Pathfinder
correlats the. unit pretests. These instruments are
Degin d with specific objectives listed at the

"INg of each unit and in the lessons in which the

are a part of the total system. As mi ’
of the Instructional 'ght be expected, all

o materials are co-ordj i
objectives and ass dinated with the

nd essment instruments, and certain
tegch|ng activities that are especially suited for evalu-

| hroughout the program. The svstem
also includes test record sheets, skill check|istg, and

unit cross-references that point ifi iviti
related to each test skill. " out specific activities

Most of the recently published reading, mathematics,
and language arts programs have been developed in a
manner similar to the Pathfinder management system.
Al'ghough materials in other curricular areas such as
science and social studies are not as rigidly sequenced
as basic skill activities, there is nevertheless a general
movement toward curriculum ‘management by
objectives’, and this approach will greatly facilitate both
the diagnostic and compacting processes. In cases
where such tests or diagnostic instruments are not
readily available, teachers should review the main
objectives of a specific unit and construct an instru-
ment that samples specific competencies related to
each objective. Such instruments can usually be
prepared by checking the behavioural objectives listed
In curriculum guides or teachers’ manuals and doing a
‘cut-and-paste’ job with related workbook or textbook
exercise items.1

Perhaps the best way to illustrate how the compactor
can be used is to present a few specific examples.

Example 1

Brenda is a third-grade student who has scored 2
years above grade level on the reading and language
arts section of a standardized achievement test. She is
an avid reader and has already read several books in the
Nancy Drew and Hardy Boys mystery series. Brenda'’s
reading group has recently completed unit 1 in the
Pathfinder series and is about to embark upon unit 2.
Brenda’s score on the unit 1 criterion reference test was
100 percent, and she completed all workbook exercises
without making a single error. Although she enjoys
reading on her own, she has not shown a great deal of
interest in the stories included in the reading book and,
in fact, has told her teacher that she is bored with most

of the stories and reading group activities.
Prior to beginning the second unit, Brenda's teacher

administered the unit pretest. This instrument assesses
the basic skill objectives covered in the unit. The
following general areas are covered: decoding, compre-
hension, language usage, vocabulary, and research and
study skills. The fourteen specific objectives rel_aged to
these general areas are listed in the teacher's edition ?f
the reading text. Fig 2 shows the entry that Brenda's
teacher made in the first column of the compactor.

The information in figure 2 represents the material to
be covered in unit 2 and the evidence that suggests a
need for compacting. Since it vgould be a relatively
useless task to rewrite the objectives on the forrr_1, the
teacher has simply referred to thg sgecnflc pages in the
teacher’s edition where these objectives are outlined. It
is important to point out, however, that the degree of
specificity that may be required will vary from district to
district. For this reason, it may sometimes be necessary

| jecti . If this type of
lly list the objectives on the form
thaaci}uii yrequired, an alternative to the burdensome
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ﬂ,&TERlﬁL Describe activities that will be used tE

uorantee proficiency in basic curricular areas.
9

during thi b | | B

denc I |
o pg 23 In Workbaok and Skl Kenforeement My
Check profiCreéncy awng activity flo. 3 26
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Fic. 3.—Procedures tor compacting basic materig]

ACCELERATION AND/OR ENRICHMENT

ALLELCDR
ACT] VITIES Describe activities that will be used 1o proyige

‘ ' ' | tO d level learning experiences in each area of the requl
ork of copying objectives by hand 1S S'thgh it Corricolum. L
it hotocopy Of the page in question and 3 d will Gy it
2 @ ompactor. This approach will save time an list e o S
to the compa : age as a CheCk 1S vith Brenda for % hour per week; help her to obtajy
I nable the teacher to use the pagd ther mystery stories from high school and city library,
also € : th form Wlth parents or O help her draw up a summer reading plan.,
when QOIHQ over e : o : : system to 5. Work with gifted program resource teacher on crea-
| rder for thIS indlwdua“zatlon Y tive writing of mystery stories. Work with art
teacher’S. e | |aSSI’00m every effort teacher and other students to produce puppet
have practical Value 7 the 2 ’ abSO|Ute dramatizations of her mystery stories.,

should be made to keep paperwork to an

minimum.
Although Brenda has

mastery of the skills in uni

Fic. 4 —Acceleration and/or enrichment activities

demonstrated almost perfect
t 2, we note in figure 2 that

she has experienced some difficulty In e genel’ahl ar;eea_ CURRICULUM AREAS TO BE CONSIDERED
of decoding (phonetic analysis related to grap etest FOR_COMPACTING rrovde o briet descplion f
phoneme correspondence). Assuming that the pre's/ besic malerial ia be coversd duting Wis marking pered, o
errors represent an actual deficiency (rather than need for compacting. Wi &
careless error on Brenda’s part), the teacher selects Chapter 3~ Elementary School Math [k 6 (Addison
some training activites and procedures for checking on hsly), Obyectives: see page. ??fiéﬁnw*
subsequent mastery. The teachqr's entry fc_>r the secopd ﬁf‘?ﬁif B s ot v uord of caution should be men!
column on the compactor (see fig. 3) consists of a brief achievement 1ests for 1he past” Thrte Years. s soanr AR n our cultur
notation of her plan. | |
There are numerous other activities dealing with A W o aveas (v be consideradifol or suFenor performance. Teachers
grapheme-phoneme correspondences through the et e sas for good work and parents SC
Pathfinder materials, and the teacher can quickly locate | & | . fidren money for good grade
and use these exercises if he/she feels that further do the math. He describes his interest in working ont prctices obviously reinforce gooc
reteaching is necessary. If additional exercises and logic problems, and shows his teacher the begmnmgho 2y also lead children to believe th:
checkup procedures are used, they should be added to a logic book that he is putting together for other ey perform well are their favourit
the second column. Since the purpose of this columnis  students. | niactbe the cage but teach =
to show evidence of mastery in basic skill areas, Bill’'s teacher administers the chapter ’feSt for units A0hild ig i"terestéd in - e‘rs She
completed worksheets and criterion reference tests 1-3 on pages 78 and 79 of the text. This will as5€S3 the She Nappens 10 per d particula
should be attached to the form. basic skills to be covered in the unit. Bill SCOres 100 !mDOrt&ntforteach om at a high
According to the procedures described above, percent. This information is entered on the compactftJ(; Neregt and learn “S10 use Infon
Brenda has successfully mastered a particular unit of in figure 6. His teacher has ‘bought’ him some tlrﬂE:1 K 2oy “OMpletin 1 Styles Whe
study and we can now plan some enrichment and work on logic problems by demonstrating that ne [Takings’tucle 9 e thirg Coly
acceleration activities that she will pursue during the mastered the basic skills for this unit. L :ﬂchers ty de“ts terests Int =
extra time she has earned. At this point it is especially Since Bill has already expressed an interest In @ pw . ,limﬁf&tion,g "% Some ti s,
cr_umal to mqke decisions about individualized program- ticular area of enrichment related to mathematuc:?s . heesapamcmstudent ma me {
Qé’;ger(tlgz;r;ﬁh?'”hﬁ:g, of the compactor) by taking a note the teacher's entry in the third column © edbased on nar.are of S\{Veryw
Vripedaceg. v Childs interests and learning styles. compactor in figure 7. : ge’afeast Miteg ex udy, by
o ?r\]ﬂ!a t sahe l;rr;?ea hk_esd mystgry stories and we also ties Te'cthe chilg qﬂt May a&c’sure ¢
rs independent readin iviti iani : i activit 4 u
rather than working in a reading group. Figu?eaﬁ?g:\glxﬁg RN 0-g5eaiaiion and aprichme? 5 to explor UI:EG Stray han the 3 Ally he

The final step in curriculum COmPaCtingcir,ment alter hg . Of th 'Qht A's. rea(s) Ir

ta\v:(:;nsdpisicc;g:' abcatg;;tles that were planned for Brendaon  a wide variety of acceleration and/or enrichf helping y Fompa ® begt
| natives. If teachers have been successfu! If m in @ g,lallame&ctpr's th!"a\ls 0 fan
Example 2 gifted youngsters master the regular ﬁﬁ::ltuh ey Wil w:ﬁﬂ Eché‘t::cé]mefllrtdacm““\?\c;‘
Bill, a sixth- more economical and efficient mannef, ueé ™ i N "
Schoc sysam n Otober i s orct MO8 W  have provided somo time for these students 0P, Lyt Tt Ty Socul
straight A student in mathy. g «r |?r S show that he is 3 advanced-level studies. Teachers W'_" alf ial has %t Mary eﬂtse ’@Sgl" 'St
in math are in the ninetyninh e elﬁr_?ment test scores  concrete evidence (test scores) that basic mate ﬂvece&s, Tﬂt lhex"a‘\d tCes :
teacher is using Elementary Scho.::uI ?‘}See fig 5} Bil's  been mastered. 4sed 10 g Fnamrhe fol D\an';i he lig
BOOkﬁ(.EiCholz and O'Daffer 1968) Afte a2thema_ucs — The third column of the compactor ¢an beThe first Draca.gena(’rgan?\"ihg “ng an
class, Bill explains to the teachey A h; ksgzvs "t: math  expand the written record of indi“idua"zaﬂosr;me pasiC lmmt'%s Qfaa| N a&a“()na?t ha
100, Gifted Education ntemations Showto step in completing this column is to Make a"\ungntbe {?&?&ﬁst\tﬁhi




CROCEDURES FOR COMPACTING BASIC
MATERIAL Describe activities that will be used to

Wﬂc:ency in basic curricular areas.

po 78-79 - Admmistered Chaprer review 10 Student”
All items were complered Correc f:’y

Fic. 6.—Procedures for compacting basic material

decisions about the su_bjca:ct mgtter ‘boundaries’ within
which enrichment activities will fall. For example, if
several mathematics curriculum units have been
compacted, a teacher must decide whether. or not the
extra time available will be devoted to enrichment or
acceleration. The philosopr]y of a program, the avail-
ability of resources, or practical considerations such as
scheduling restrictions may influence this decision.

Although practical and organisational concerns may
place certain restrictions or limits on enrichment alter-
natives, the crucial consideration in making decisions
about advanced-level opportunities Is the interests of
the student. In the situation described above there
should be no question whatsoever about an advanced
mathematics experience if the student is genuinely
interested in math. However, a problem may arise if a
student is taught advanced math when he or she would
rather pursue some other topic or area of study.

A word of caution should be mentioned at this point.
It is a common practice in our culture to reward persons
for superior performance. Teachers give A’s and gold
stars for good work and parents sometimes give their
children money for good grades. Although such
practices obviously reinforce good study habits, they
may also lead children to believe that the areas in which
they perform well are their favourite subjects. This may
in fact be the case, but teachers should not assume that
a child is interested in a particular area because he or
she happens to perform at a high level. It is extremely
important for teachers to use information about student
interests and learning styles when they make decisions
about completing the third column of the compactor.

Taking students’ interests into consideration requires
teachers to devote some time to the area of interest
exploration. A student may very well think that he or she
likes a particular area of study, but this conclusion may
be based on limited exposure to other areas of know-
ledge, areas that may actually hold far more fascination
for the child than the area(s) in which he or she has
'eCeived straight A’s.

One of the best ways to facilitate the completion of
the compactor's third column is to develop a list of al
dvailable enrichment and acceleration activities within a
JIven school district. This list may be modest to begin
With; however, as resources and special services to
,?a';tfd Students expand, the list can serve as an Impor-
T Part of the planning and program-developmen;
five &r‘ﬁ‘ag. The follpwing list has been developed aroun
has 3 3jor organisational topics. Although each tOpIC
pract 9éneral characteristic, several additional program

Ces can be listed by combining various elements

0
M among the five major topics.

Describe activit
odvonced level leor ivities thot will be used 10 provide
eurriculum. NINg experiences in eoch areqa of the reguior

1. Meet with persons
chester Communit
guidebook for ha

from computer center at Man-

y College. Develop logic problems
nd calculators and micro-computers,
2. Teach course (using his

. uideb . :
mini-course week, guldebook) during spring

3. Develop display boards (with aid of other students)

;n? enter his work in regional science and math
air,

F1G. 7.—Acceleration and/or enrichment activities

Major programming practices for the gifted and talented

1. Enrichment in the regular classroom: independent
study, small-group investigations, accelerated coverage
of the regular curriculum, minicourses, special interest
groups, clubs, interest-development centers, and
special lessons that emphasize the development of
cognitive and affective processes.

2. Resource room, full- and part-time special class
(same activities as above): this cluster also includes
itinerant teachers who serve as resource persons or
special teachers to groups of gifted students.

3. Acceleration: grade skipping, honours and
advanced-placement courses, college courses, summer
or evening courses, early admission to Kindergarten or
first grade, and special seminars.

4. ‘Off-campus’ experiences: internships; apprentice-
ships; mentorships; work-study programs; and partici-
pation in community programs such as theatrical
groups, symphonies, artists’ workshops, and museum
programs. -

5. District-wide, school-wide, or departmental
programs: the above, plus independent study programs,
correspondence  courses, special  counselling
programs, career education programs, and library-based
programs.

The numerous areas of overlap between the organiz-
ational patterns of special programs and the instruc-
tional methods that can be used within several of the
patterns make it difficult to prepare a classificatipr:\
scheme that is mutually exclusive. In the above activi-
ties, for example, an honours course teacher, an
independent study co-ordinator, a regular classroom
teacher, or a resource room teacher might all use the
same technique when guiding a student through an

independent study project or research paper. Commun-
ity resources might be used in any and all of the above
activities, and popular practices such as group brain-
storming or units of study on fqtu_nstlc_s. could fit into
almost every major topic area. This is an |rr_1portant point
to keep in mind when completing the third column of

the compactor.

In some cases it may be sufficient n:\erely to report
the name of an advanced course into which a youngster
has been placed. If the course COVers a fairly well-
specified and generally uniform body of knowledge (e.g.
calculus 1; introduction 10 psychol_ogy), and if no
special arrangements are made within the course to
accommodate the needs of any particular learner, then
the course title and institution or person offenng the
course might suffice for information in the third co|uma
of the compactor. It is 2 good idea, however, to attac
outlines, reading lists, laboratory exercises, or any other
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information that will provide documentation about th

| | fforts.
he special programming €lit |
na}rut:: 3L}/e|0pﬁ1ent of a comprehensive and detailed

quidebook for implementing éht?\ vari%L;)se %rfot%riasrg r%‘é?;
ives listed above is beyond the SCOf -
'?ﬁg list of major programmmfg |atreas t\we‘a-lé Tﬁ;e;?é’,h? |ge
ome idea about the types ot altérna -
3sed to complete the third column r?f t?de izr:ppaiﬁton: iﬁd
teachers review this list, they Should = X
tactors that will influence decision making, ?:Jncdhivzi _
availability of resources, the age and maturity ot o
ual students, and the degree of structure_that |_?_ lmcphers
n various approaches to programming. 1€ "
should remember that there is nO such thing asI a En o
programming practice. For example, a pa!'tlcu ar m s
course might be highly structured and ‘lockstep

ian. On the other hand, another minicourseé oOr the
222:2%3"36 taught by a different instructor may be
conducted in an entirely different manner. For thls
reason it is important for the advigor (j) to have a fairly
thorough knowledge about the objectives, content, and
activities involved in a particular alternative, and (2) to
have some degree of familiarity with the teaching sty|e:s
of the persons under whose direction the student will
wWork.

A final consideration that should be taken into
account when completing the third column of the com-
pactor is related to the degree of structure that studepts
generally prefer when pursuing various types of learning
activities. Information about such preferences can be
obtained by reviewing scores derived from an instru-
ment entitled the Learning Styles Inventory (LSI)
(Renzulli and Smith 1978). The LS| yields individual
student data about preferences for learning under nine
types of instructional techniques. Some of these scores
reflect a preference for relatively structured learning
activities (e.g., lecture, programmed instruction, drill
and recitation), others imply a greater need for inter-
active experiences (e.g., simulation, discussion, peer
teaching, teacher games), and still others suggest that
some students may prefer an unstructured learning
environment (e.g., projects, independent study). There
IS, of course, some overlap in individual students’
preferences. For example, a child may prefer to be
taught by another student in a recitation or drill fashion.
Furthern']ore, a subject matter/learning style interaction
often exists, and some students might prefer a struc-
tured approach to sequential subjects such as math,

but a more intgractive and/or unstructured method in
areas such as literature or social studies.
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summary and conclusion

Curriculum compacting should pe 4 bas
nent of any program designed to megf tsl'llc Comp,
iearning needs of gifted students | e.SDGCia,
conscientiously, it will relieve gifteg Zarned o

boredom that often results from “”Cha“enging of

Work i,

petencies necessary for later achievement ;
important purpose of compacting is that i
legitimate procedure for allowing an 3
time for advanced work and partici
programs or activities.

Compacting can also provide the time Within g
room for students to pursue acceleration ang clqss.
ment activities. If a resource room program f<:3)nncn.
gifted exists in a district, any study or nvest rt?he
started in the resource room may be extendeg ingg {on
classroom in the hours made available by curticy he
compacting. This procedure has the added benefitug}

leading to a closer working relationship between the
resource room teacher and the regular Classroom

teacher. If the classroom teacher is informed of Studies
started in the resource room and understands the neg
for additional hours to be spent of such study, the

important role that compacting plays in the reqular
classroom is all the more evident.

. equaI‘
Uit Drovideslg

dVanced S
: _ tUde

Note

1. The perceptive reader may ask why we are not recommending
the subtests of general achievement batteries as diagnostic
instruments. Although these instruments do sample a wide range of
basic skills, our purpose in compacting is to focus on competencies
related to particular units of instruction. The subtests of general
batteries are useful in pointing out which students should be

considered for compacting; these tests, however, are usually too
general in scope to have diagnostic value.
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